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Attachment Aware Schools

Phase 2 Research Findings



Phase 2 Results: Academic

n = 72

N = 100(Rose et al, 2019)



Phase 2 Results: Behaviour

Mean change in Sanctions

n = 84

SDQ changes 

n = 197

Mean change in conduct problems

n = 120

(Rose et al, 2019)



A key message – helping C&YP understand their behaviour vs zero tolerance



“School is a calmer 
place and adults are 
trusted more”

“Being an 
Attachment Aware 
School provides a 

healthy and 
supportive 

platform for 
pupils”“Staff are 

much more 
reflective 
about 
behaviour and 
look for 
reasons for 
behaviour both 
in themselves 
and in the 
children”

“Enables all staff 
to more 

effectively 
support the 
emotional 

wellbeing of the 
school 

community”

“It reduces 
confrontation 
and the 
escalation of 
behaviour”

Rose et al, 2019)



Oxford University 
Independent Evaluation Report on

Attachment Aware Schools and 
use of Emotion Coaching

• “Participants described changes in their practice, in particular recognising emotions before 
managing behaviours, changing communication styles and language used with pupils and 
other staff. ”

• “Participants noted their better understanding of why pupils might behave in particular 
ways and referred to the theory and evidence that they had discovered through the 
Programme. Emotion coaching in particular was positively commented upon.”

• “Using emotion coaching strategies was considered to have gone beyond the ‘pastoral’ 
aspects of their work in managing behaviour, into their approach to teaching and learning.“ 
(Dingwall and Sebba, 2018)

“A huge impact especially on one young man who was violent towards staff and pupils 
when in crisis.  He is now able to verbalise that he is angry or upset and he no longer 

lashes out when in crisis - he also rarely has crises in school now” (Teacher)

“Because they [teachers] like talk with them, like they talk about their feelings and 
what might happen and things that you might get upset about.” (Pupil)

“Is basically like all of us are like planets, right, and she’s like the sun because like 
without her we could not be in this school” (Pupil)



Another key message – the difference you can make



So what about the rest 
of the world?

• Majority of work is in America

• Mostly ‘trauma informed’, 

‘trauma care’, ‘trauma sensitive’ discourse

e.g. https://traumasensitiveschools.org/trauma-and-learning/the-solution-trauma-

sensitive-schools/

• Multiagency – e.g. Dr Burke Harris – Let’s Get Healthy 
California initiative –see also ACE Aware Scotland 

• Work going on in e.g. Turkey,  South Africa, Japan, 
Europe

• Research on e.g. dopamine receptor genes and 
stress/trauma

https://traumasensitiveschools.org/trauma-and-learning/the-solution-trauma-sensitive-schools/


Great ascent

Pinnacle of victory

Valley of 

despair 

Plain of Excrutiating 
Details

The Land of the Attachment Aware and Trauma Informed School



Attributes of the trauma sensitive school

1. A shared understanding among all staff

2. The school supports all children to feel safe physically, socially, emotionally, and 
academically

3. The school addresses students needs in holistic ways, taking into account their 
relationships, self-regulation, academic competence, and physical and emotional well-
being

4. The school explicitly connects students to the school community fostering a culture of 
acceptance and tolerance and provides multiple opportunities to practice newly 
developing skills

5. The school embraces teamwork and staff share responsibility for all students

6. Leadership and staff anticipate and adapt to the ever-changing needs of students









Another key message – self-regulation



Case Study Meadow Farm School
TES School of the Year and Alternative 

Provision

• SEMH school

• ½ LAC or post-adoption

• Ofsted – Outstanding school

• Plus Trauma Informed School 

Award and Excellence in Special 

Schools at National SEND 

Awards

• Judged ‘aspirational and 

exciting’ by TES

• Physical interventions reduced 

by 50 %

• Reduced staff absence

• Parents able to return to work

 
 

 



Gus, Rose, Gilbert & Kilby, (2017)



Within child and environmental factors that improve a child’s 
ability to regulate their feelings as a result of Emotion 

Coaching

Gus, Rose, Gilbert & 

Kilby, 2017



Impact of Emotion Coaching on teacher–pupil and 
teacher-parent/carer relationships 

Gus, Rose, Gilbert & Kilby, 2017



Top Tips – Ryan Kilby MFS

• The 3 Rs – responsive, reciprocal 
relationships (Conkbayir, 2017) 

• Emotion Coaching/ AA/ staff 
supervision - ‘Show you care

• Trust facilitates challenge

• Challenge appropriately pitched

• Challenge built on high expectations 
= future focused on best outcomes

• i.e. preparation and anticipation

CARING AND DARING



Another key message – it’s not about just fixing  or punishing a problem



A final thought

• “A child whose behaviour is difficult is not trying to cause a 
problem.  They’re trying to solve a problem” (American Journal of 

Pediatrics, 1956)

So….

• CARING before 

• DARING

(Kohlrieser et al, 2012)
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